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absTraCT

This Vissual essay intends to discuss possibilities of reframing conceptions of arts 
and arts education from an art activism perspective and describe the Web-based 
research platform INTER-Action. The platform is a virtual space for researchers 
interested in arts-based research, a/r/tography, collaborative research and commu-
nity arts. Following Paulo Freire’s ideals, INTER-Action members claim that educa-
tional methods need to change in order to reach a sustainable future. They believe 
that contemporary community art practices in educational settings can be explored 
as rituals of transformation in a period of disenchantment and loss of hope, a conse-
quence of centuries of rationalism, materialism and individualism. 

resuMen

Este ensayo visual pretende tratar las posibilidades a la hora de reformular concep-
tos en relación con las artes y la educación artística desde una perspectiva del 
activismo artístico así como describir la plataforma web basada en la investigación 
INTER-Action. Dicha plataforma es un espacio virtual dirigido a investigadores/as 
que centran su estudio en las artes, la a/r/tography, la investigación colaborativa y 
las artes basadas en la comunidad. Siguiendo las ideas de Paulo Freire, los miembros 
de INTER-Action afirman que los métodos educativos deben cambiar para alcanzar 
un futuro sostenible. Creen que las prácticas artísticas contemporáneas basadas en la 
comunidad en el contexto educativo pueden ser examinadas como rituales de trans-
formación en un periodo de desencanto y pérdida de expectativas, una consecuencia 
de tantos años de racionalismo, materialismo e individualismo
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inTroduCTion

Freire (1973) proposed a problem-posing method of education. In this model, 
the teacher and student become co-investigators of knowledge and of the 
world. We feel that such an approach to the arts can contribute in many 
ways to social transformation. Photo activism, performances, visual autobi-
ographies and installations are just a few examples of art forms that have 
been used in universities and schools in educational projects (Agra and 
Mesías 2011). 
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Through practicing collaborative arts, individuals and groups can reach 
non-linear perceptions, develop emotional intelligences, and find metaphysical 
and spiritual models of being. The term contemporary community art prac-
tices refers to artistic activity based in community settings. Community 
art practices deploy a range of art forms, and are characterized by interac-
tion or dialogue with the community. Such practices can be used as rituals 
for learning, where participants rethink the process of artistic creation and 
its relationship with learning, and discuss conceptual contributions: ideas, 
indications, hints, questions, notions, thoughts, obsessions, forms, assump-
tions, conjectures and dreams, in order to construct an artistic analysis of life 
(Agra 2007: 9). Therefore, socially engaged art practices involving educational 
purposes are developing in universities and schools around the world, associ-
ated with collaborative research methods, action research, arts-based research 
and a/r/tographic research providing ‘new ways of understanding theory and 
practice in education’ (Irwin and de Cosson 2004). 

INTER-AcTIoN 

We (INTER-Action) are a group of interdisciplinary professionals and 
researchers in the field of arts and arts education interested in making visible 
and sharing learning processes and practices. 

As artists, teachers and researchers, we have spent the last four years 
identifying people working on challenging projects on arts education and 
community issues.
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Therefore using process of construction  
‘subjectivating’ stories resulting from the  

relationship between researcher and the subject  
object of study, hence enabling active  

participation. 

As artists, teachers and researchers we spent the last four years  
identifying people and practices engaged in arts education to  

redesign ourselves in the ‘in-between’ spaces of conscientiousness.
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We have been working on performances in 
educational settings promoting intercultural 
understanding and respect for others through 
collaborative arts education situations. We cannot 
define ourselves as a formal group of educators or 
researchers; rather, our strength resides in the flex-
ibility of the networking technologies that enabled 
us to come together and share knowledge. Our 
different backgrounds led us to the field of visual 
culture didactics, especially in the relationship 
between contemporary art and education. At a 
methodological level we have in common different 
ideas such as expanded education and edupunk,1 
collective pedagogy and relational pedagogy. For 
us teaching–learning is a form of collaborative 
artistic process. 

By ‘expanded education’ we mean education 
that accepts knowledge as a collective construc-
tion, and therefore integrates digital technologies 
and open source materials distributed in network-
ing systems where there are no barriers between 
producer and consumer. In this context we 

approach learning methods as a collective peda-
gogy, a rhizomatic pedagogy promoting a multi-
ple enunciation of knowledge and development of 
skills in a shared relationship between teacher and 
student. Such a relationship enables the construc-
tion of knowledge by means of negotiation and 
self-organized spaces generated by action. In 
this sense, a collective pedagogy is composed of 
multiple working methods responding to particu-
lar circumstances, contexts and limitations. Again 
we follow Paulo Freire’s (1973) ideas by reject-
ing traditional passive top-down power relation-
ships between teacher and student and, as he 
proposed, we advocate the culture circle, Freire’s 
concept referring to a dialogical system of educa-
tion, in which the teacher’s role is one of facilitator 
or coordinator; and where students and coordina-
tor together discuss generative themes that have 
significance within the context of students’ lives. 
The ‘edupunk’ movement has also been advocat-
ing in this direction, approaching open knowledge 
and open education resources (OER) movements. 
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a/r/TograPhers 

When we started to experiment with community art strate-
gies in education we felt the need to approach this through 
dialogical research and art-based methods, using process as 
dialogical research so we could interpret material practices 
that make the world visible, involving the researcher and 
the object researched, extracting significance of the process 
based on connecting and extracting meanings. Therefore, 
the relationship between researcher and the subject/object 
of study enables unique processes of construction by using 
‘subjectivated’ stories, enabling active participation. Since 
our field of study was the visual arts, it was intuitive to use 
arts-based research. Art-based research is a socially respon-
sible practice that uses a variety of methodologies that part-
ner art and social science research (Finley, S. 2008), and 
can be defined as the systematic use of the artistic process, 
the actual making of artistic expressions in all the different 
forms of the arts as a primary way of understanding and 
examining experience by both researchers and the people 
that they involve in their studies. Since we were work-
ing with educational communities using relational peda-
gogical methods, we approach research not only from the 
arts-based perspective, but also with a strong commitment 
to collaboration research. Furthermore, we were working 
with complex situations with an interdisciplinary nature. 
Considering all of these conditions, A/r/tography was our 
guiding principle. A/r/tography methodology (Irwin et al. 
2006, 2009; Springgay et al. 2007) was designed to study 
interdisciplinary creative projects. It has been broadly 
characterized as a practice-based research methodology 
(Springgay et al. 2007) that provides a flexible framework 
for a process of enquiry encouraging rhizomatic connec-
tions (Irwin et al. 2006) and encounters between people 
and ideas. 

A/r/tography is inherently about self as artist/researcher/teacher yet it is also 
social when groups or communities of a/r/tographers come together to engage 
in shared inquiries, act as critical friends, articulate an evolution of research 
questions, and present their collective evocative/provocative works to others.

(Irwin 2005) 
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inTer-aCTing 

The members of our group had been provoking 
and encouraging the construction of learning situ-
ations using community arts-based approaches in 
formal and informal educational settings. By shar-
ing the development of our projects and reflecting 
about their progress and limitations, we believe 
we are creating a space where theory as practice 
becomes an embodied living space of enquiry – an 
in-between of thinking and materiality that invites 
researchers to explore the interstitial spaces of arts-
making, researching and teaching/learning. What 
we encourage is transformation of life experiences 
into a collective situation where everyone has a 
voice and a place, a circle of life where everyone 
can bring knowledge, introspection and reflection. 
We are trying to develop a systematic intervention 
based on the complex factors of two components 
in perpetual interaction: the material environment 
of life and the behaviours that this environment 
gives rise to and which radically transform it.

We are trying to develop situations through 
collective involvement by living and transforming 
a moment in the time. A situation in this sense is 
somewhere between – more precisely, somewhere 
beyond – arts and politics. 

Such situations are built on relational peda-
gogy grounds. Relational pedagogy equips learn-
ers to become partners in their own education for 
life. ‘We need to pay less attention to what we do 
and more to the relational context in which we do 
those things’ (Bingham and Sidorkin 2004: 129). 
Teachers using relational pedagogic strategies 
learn as much from their students as their students 
learn from them. Living situations of collaborative 
drawings, musical improvisation, creative dance 
and dramatic expression might be powerful tools 
for learning together in this sense. Using artistic 
means of expression through collaborative proc-
esses of making may equip the learner with skills 
for life that are not necessarily developed through 
more traditional approaches to education. 
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noTe

 1. ‘Edupunk’ (translation of the philosophy 
‘Do it Yourself’) to the educational field 
calls for the involvement of users in 
creating their own technologies and the 
free publishing and distribution of the 
information they receive or generate.
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